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ABSTRACT 
Ferdian Putri Rosida. 2018. THE TECHNIQUE USED OF TEACHING 
ENGLISH PRONUNCIATION ON READ ME PROGRAM AT SDII AL-
ABIDIN SURAKARTA. The Faculty of Islamic Education and Teacher Training. 
Advisor  : Dr. Imroatus Solikhah, M. Pd 
The key word  : Teaching English Pronunciation, Young Learners 
 This research describes the Technique of  teaching English pronunciation 
on Read me Program at the International Islamic Elementary School or Sekolah 
Dasar Islam Internasional (SDII) Al-Abidin Surakarta. The problem statement of 
this research is: How is the technique used for teaching English pronunciation at 
the International Islamic Elementary School or Sekolah Dasar Islam Internasional 
(SDII) Al-Abidin Surakarta. The objective of this research is to describe the 
technique of teaching English pronunciation at the International Islamic 
Elementary School or Sekolah Dasar Islam Internasional (SDII) Al-Abidin 
Surakarta. 
 The research design applied in this research was descriptive qualitative. 
This research was conducted at SDII Al-Abidin Surakarta. The subject of this 
research was the English teacher of fourth grade. The research instruments used to 
collect the data in this research were observation and interview. The collected data 
were analyzed by reducing the data, presenting the data, taking the conclusion and 
verification. The researcher used source triangulation to show trustworthiness of 
the data.  
 This study was conducted four times in the read me program class. The 
result of this research showed that the teaching English pronunciation of SDII Al-
Abidin Surakarta used the drilling technique. The teacher used the Repetition 
Drilling in Teaching English Pronunciation on read me program where the 
teacher reads the sentence in the book and then imitated by the students.  
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CHAPTER I 
INTRODUCTION 
 
 The first chapter presents the brief elaborations of several elements 
covering in this study. They are background of the study, the identification of the 
problems, the limitation of the study, the problem statement, the objective of the 
study, the benefit of the study and the definition of key terms. 
A. Background of the Study 
People use a certain language to communicate with others. By 
language people can share their experiences, their feelings, and their needs 
each other by spoken and written. Every country has their own language 
that is used to communicate each other. Beyond of that, people need a 
language that can be used to communicate across the world. They use that 
language for some various purposes. Such as academic purposes, business, 
tourism purposes, etc. 
Dossert (2009: 2), language can be used to refer to a variety of 
concepts/things, such as the particular form of words and speech used by 
the people of a country, area or social group, or the method of human 
communication using spoken or written words. Fauziati in Munawar 
(2017: 1) says that language is very critical to human lives and its main 
function is for communication. From those explanations, it can be 
concluded that language is a vital system of human lives that used to 
communicate each other in an area or social group, a country, and in the 
world. Ikawati (2013: 1) stated that education helps people to know 
1 
science and technology. The development of science and technology 
cannot be separated from the language because language is a tool for 
verbalizing human thoughts, while the science and technology give new 
contribution to the development of language. 
Besides, people need a broader interaction in global era. It means 
they interact with other and it is not only limited to people in their country 
but also to people all over the world. A language that usually used in 
international is English language. According to Kirkpatrick (2007), all 
over the world, people in ever-increasing numbers are using more and 
more varieties of English that has now become the language of 
international communication. The majority of the respondents viewed 
English as door to better employment and higher social status (Zacharias, 
2003). Without mastering English, Indonesian would be left behind and 
unable to complete. People nowadays should master English due global 
competition. Therefore, English should be introduced to the young 
generation for a better generation. Moreover, it is a big chance to success 
if a foreign language is introduced to children at an early age because 
according to Santrock (in Gunawan, 2014) children have faster capability 
to learn foreign language than adults. 
The status English in Indonesia is a foreign language (EFL) 
different from other that in countries such as Singapore and Malaysia 
where English is as a second-language (ESL). There are hundreds of local 
languages in Indonesia such as Javanese, Sundanese, Balinese, and many 
more. Most people consider these local languages as their first language in 
daily communication since they were children. Besides the national 
language, Bahasa Indonesia is used as a formal language. Hence, the 
language that used in offices and governmental matters is Bahasa 
Indonesia. 
  Unlike other countries such as Singapore and Malaysia, English in 
only taught as a subject in school to focus on four basic skills (listening, 
reading, writing, and speaking) and three language components (grammar, 
vocabulary, and pronunciation) within a limitation. That is why English is 
considered as a Foreign Language in Indonesia. Due the limited exposure 
to English in Indonesia, the students rarely hear and speak English except 
in English classroom. Thus, their pronunciation is generally very much 
influenced by their first language, bahasa Indonesia. 
In general, problems encountered by schools in learning language 
are caused by teachers who dominantly use traditional teaching methods. 
For example, the use of media is rarely used by teachers and teachers have 
lack of knowledge to teach pronunciation to the student. These problems 
can influence the students‘ language improvement and creativity. For the 
example a teacher cannot figure out the reason why students do mistake in 
pronouncing a word. 
According to AMEP Research Centre (2002), Pronunciation refers 
to the way in which we make the sounds of words. It is also one of those 
parts speaking skills which will be directly observed (Soleh & Muhaji, 
2015). To be able to produce sounds, we push the air from our lugs up 
through our throat and vocal chords, through our month, passing our 
tongue and then let it out between teeth and lips. Pronunciation is an 
important role in communication. To be able to communicate with other 
people, we have to be able to speak. Pronunciation is the basic step before 
we master speaking skills in learning language. 
Pronunciation prioritizes the quality of sound production. It is 
necessary to pronounce words accurately because there are many English 
vocabularies that have almost similar sounds which is called minimal 
pairs. According to Jones (1994) minimal pair refers to pair of words or 
phrases in particular language that differs in only one phoneme (a unit of 
sounds in a specific language). For example, peek-peak, lip-leap, tree-
three, etc. Each pairs of words have one different phoneme and each of 
words have different phoneme and each of words has different meaning 
also. This may harden people to understand what someone is speaking if 
the pronunciation is not appropriate. When someone makes mistakes in 
pronouncing words, then it will directly be known or detected by the 
people who listen (Sholeh & Muhaji, 2015). Without learning 
pronunciation first, people may find difficulties in saying words and the 
listener or receiver will misunderstanding the information. 
Considering pronunciation is very important for EFL, English 
teachers have to teach their students how to pronounce English words 
correctly. Technically, pronunciation is the first step that the students 
should learn before going to the next level, speaking or having 
communication. From the above explanation shows the pronunciation 
should be taught to young learners. However, the applications of the 
teaching of pronunciation are very rare. 
Dealing with this issue one of elementary school in Surakarta, The 
International Islamic Elementary School or Sekolah Dasar Islam 
Internasional (SDII) Al-Abidin Surakarta equips their students in the 
language skill. The International Islamic Elementary School Sekolah 
Dasar Islam International (SDII) Al-Abidin Surakarta uses the English 
around 80 percent in their communication. This school has three class 
programs; there are Regular Class Program, Tahfidz Class Program and 
International Class Program. 
The Regular Class Program and the Tahfidz Class Program uses 
national curriculum for the English learning. Although these two class 
programs use the national curriculum, they still use English to have 
communication in their class. This is aimed to make their students 
accustomed to use English. Different with those two class programs, the 
International Class Program use the Cambridge curriculum for the English 
learning. 
The International Class Program has a higher quality of English 
subject material than the other class. It is caused of the comparison of 
Cambridge curriculum and National Curriculum. In the other hand, to 
improve the pronunciation skill of their students ICP has program namely 
―Read Me Program‖. This program aimed to improve the pronunciation‘s 
school skill of their students. The ―Read Me Program‖ was given from the 
first grade until the sixth grade of the International Class Program in SDII 
Al-Abidin Surakarta. In this program, the students are taught the correct 
pronunciation in English. Students who have been given a story book are 
guided by the teacher to read it with the correct pronunciation. After that, 
students are asked to read correctly independently. 
A research on English language teaching in elementary school has 
been done before at different school by different researcher.  The research 
was conducted by Pramitha Septiani Wulan at TK Islam Terpadu 
Sabillillah, Sukoharjo. The researcher reveals that storytelling can improve 
the students‘ proficiency. The researcher also describes about the strength 
and the weakness of storytelling to teach pronunciation. The second 
research was conducted by Kenny Christian Handoko in Surabaya. The 
researcher describes how to teach pronunciation effectively through 
drilling technique and supported by some supporting strategies. Based on 
the reason above, the researcher discusses: ―Method used of Teaching 
English Pronunciation on Read Me Program at SDII Al-Abidin Surakarta‖. 
B. Identification of the Problem 
The research conducted on the technique used of teaching English 
on ‗Read me Program‘ at SDII Al-Abidin Surakarta in the academic year 
2017/2018. The International Islamic Elementary School or Sekolah Dasar 
Islam International (SDII) Al-Abidin Surakarta has the International Class 
Program. In this International Class Program the students use English in 
all subjects. In the other hand, they have program namely ―Read Me 
Program‖ which used to improve the pronunciation skill of the students. 
Based on pre-research results, the technique used in teaching was 
so fixed on the teacher and takes a long time. The teacher must check and 
correct the pronunciation of students one by one with a short time 
allocation. Based on the background above, the researcher identified the 
problems as follows: Technique Used of Teaching English pronunciation 
on ‗Read Me Program‘ at the International Islamic Elementary School or 
Sekolah Dasar Islam International (SDII) Al-Abidin Surakarta. 
C. Limitation of the Study 
Based on the background of the study, the researcher limited her 
research on what is the technique that used and how is the technique runs 
in teaching English Pronunciation on ‗Read me Program‘ at the 
International Islamic Elementary School or Sekolah Dasar Islam 
International (SDII) Al-Abidin Surakarta.  
D. Problem Statement 
The problem of the research was formulated as follow: 
How is the technique used of teaching English pronunciation on 
‗Read Me Program‘ at the International Islamic Elementary School or 
Sekolah Dasar Islam International (SDII) Al-Abidin Surakarta? 
E. Objective of the Study 
The objective of the study is: 
To describes the technique used of teaching English pronunciation 
on ‗Read Me Program‘ at the International Islamic Elementary School or 
Sekolah Dasar Islam International (SDII) Al-Abidin Surakarta. 
F. Benefit of the Study 
The researcher hopes that the research in the study titled ―The 
Technique Used of Teaching English Pronunciation on ‗Read me 
Program‘ at the SDII Al-Abidin Surakarta‖ gives some general benefits 
especially for the researcher and the readers. 
There are two benefits of the study:  
1. Theoretical Benefits: 
a. This research is expected to enrich the theory in teaching 
English pronunciation for young learners. 
b. This research is expected to enrich the reference for the 
teacher about method on teaching English pronunciation for 
young learners. 
2. Practical Benefits: 
a. This research can be used to choose the method on teaching 
English pronunciation for young learners. 
b. This research can be used as reference for a similar research 
and as stimulation for others researcher.  
c. This research can give the contribution and inspirations to 
increase the quality of teaching English pronunciation. 
G. Definition of Key Terms 
1. Pronunciation 
Pronunciation refers to the production of sounds that we use to 
make meaning. It includes attention to the particular sounds of a 
language (segments), aspects of speech beyond the level of the 
individual sound, such as intonation, phrasing, stress, timing, rhythm 
(suprasegmental aspects), how the voice is projected (voice quality). 
(AMEP: 2002). 
2. Read Me Program 
The program that used in the International Islamic Elementary 
School or Sekolah Dasar Islam International (SDII) Al-Abidin 
Surakarta which aimed to improve the pronunciation skill of 
International Class Program‘s students. This program is held once a 
week at the first grade level until sixth grade level.  
3. SDII Al-Abidin Surakarta 
The International Islamic Elementary School in Surakarta, with 
fullday school program.  It is a pioneering international-standard 
primary school (RSDBI). SDII Al Abidin has passed the verification of 
the National Accreditation Board for Accreditation of Secondary 
Schools with the predicate A. The international Islamic Elementary 
School has three class programs, there are: Tahfidz Class Program, 
Regular Class Program, and International Class Program. 
 
 
 
 
 
 
 
 
 
 
CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
In this chapter, the researcher presents the theories used of the research. 
The discussion in this chapter is divided into eight subchapters. The theories 
discussed in this research are:  The Nature of Teaching, The Nature of Approach, 
Method, and Technique, The Nature of Pronunciation, and Teaching 
Pronunciation, and The Previous Related Study 
A. The Nature of Teaching 
Brown (2007: 8-9) stated that teaching cannot be defined apart 
from learning. Teaching is guiding and facilitating learning, enabling the 
learner to learn, setting the condition for learning. The understanding of 
how the learner learns will determine the used of philosophy of education, 
teaching style, your approach, methods, and classroom techniques. 
Moreover, he also stated that teaching will spell out governing principles 
for choosing certain methods and techniques. A theory of teaching, in 
harmony with the integrated understanding of the learner and of the 
subject matter to be learned, will point the way to successful procedures on 
a given day for given learners under the various constraints of the 
particular context of learning. In the other words, your theory of teaching 
is your theory of learning ―stood on its head‖. 
1. Teaching 
Teaching is transferring information or knowledge from teacher, 
lecture, instructor, or tutor to student or learner (Sudirman on Fitriyah, 
2017: 10). However, Fauziah (2017: 10) says that teaching is not only 
transferring the information but also knowledge and skill using certain 
method in order to make the knowledge or skill owned. While for 
Hamalik (1992: 8) states that teaching is organizing or ruling 
environment as good as in order to give chances for students to learn 
efficiently. He believes that teaching is guiding students learning 
activity and organizing environment to support the learning.  
Brown (2000: 7) defines ―teaching is showing or helping someone 
learns how to do something, giving instruction, guiding in the study of 
something, providing with knowledge, causing to know or 
understand‖. It means that the teacher should help and facilitate the 
learners to learn about anything and can get new knowledge.  
Based on explanation above, it can be conclude that teaching can be 
defined as transferring knowledge in order to make efficient learning. 
Teaching is facilitating and giving instruction learning, facilitating 
learner to learn. 
2. Learning 
Learning is a process of acquire knowledge, develop skills, 
improve the behavior and strengthen the personality (Suryo and 
Hariyanto 2011: 9). Burton in his book ―The Guidance of Learning 
Activities‖ formulate the understanding of learning as a change in 
individuals‘ behavior due to the interaction between the individual to 
other individuals so that they are able to interact with their 
environment (Anurahman, 2010: 35). 
Robert M. Gagne as cited by Kardimin (2013: 31) states that 
learning is change in human disposition or capacity, which persists 
over a period time, and which is not simply ascribable to process a 
growth. Based on the definition above, it can be concluded that 
learning is activity to gain the knowledge that causes the change in 
individual behavior. 
3. Teaching—Learning Process 
Teaching and learning are two kind activities that cannot be 
separated. In every teaching activity, learning activity occurs inside. 
According to Sutisna (2005: 6), teaching learning process is a process 
of achieve a certain goal, interaction between teacher and learners in a 
key condition for the implementation of learning process.  
Sardiman (2012: 14) states that teaching learning process will 
always be an interaction between human elements, namely learners as 
the primarily subject. The learning process must grow and involve 
from the child‘s own self. In other words, children must actively learn 
while teachers act as mentors. 
 
 
B. The Nature of Approach, Method, and Technique 
1. Definition of Approach 
The first level of trio terms is approach. Anthony in Fauziati (2009: 
14) views approach as ―A set of correlative assumptions dealing with 
the nature of language and the nature of language teaching and 
learning. An approach is an axiomatic‖. An approach describes the 
nature of the subject matter to be taught. It states a point of view, a 
philosophy or an article of faith, that is something which one believes 
but cannot necessarily prove. An approach is often unarguable, except 
in terms of effectiveness of the methods which grow out of it. 
According to Anthony‘s model in Fauziati, approach encompasses 
both theories of language and language learning. Mostly all language 
teaching method operate explicitly from a theory of language and 
theories about how language is learned. Theories at the level approach 
relate directly to the level of design. They provide the basis for 
determining the objectives and content of syllabus. They also relate to 
the level procedure as they provide the linguistic and psycholinguistic 
rationale for selection of particular teaching techniques and activities. 
2. Definition of Method 
Anthony in Fauziati (2009) defines method as an overall plan for 
the orderly presentation of language material, no part of which 
contradicts, and all of which is based upon the selected approach then 
an approach is axiomatic whereas a method is procedural. Fauziati 
also adds method is treated at the level of design in which the roles of 
the teachers, learners, and instructional material are specified. Thus, 
method is theoretically related to an approach and is organizationally 
determined by a design. 
A study of methods is invaluable in teacher education in at least 
five ways (Larsen and Freeman, 2000). Methods serve as a foil for 
reflection that can aid teachers in bringing to conscious awareness the 
thinking that underlines their action. We know that teachers come to 
teacher training with ideas about teaching/learning process formed 
from the years they have spent as students themselves (Lortie in 
Larsen and Freeman, 2000). When teachers are exposed to methods 
and asked to reflect on their principles and actively engage with their 
technique, they can become clearer about why they do. They become 
aware of their own fundamental assumptions, values, and beliefs. 
By becoming clear on where they stand, teachers can choose to 
teach differently from the way they were taught. They are able to see 
why they are attracted to certain methods and repelled by others. They 
are able to resist, or at least argue against, the imposition of a 
particular method by authorities. In other situations, where a method is 
not imposed, methods offer teachers alternatives to what they 
currently think and do. It does not necessarily follow that teachers will 
choose to modify their current practice. The point is that they will 
have the understanding to do so, if they are able to and want to.  
Knowledge of method is part of knowledge base od teaching. With 
it, teachers joint to community of practice (Larsen and Freeman, 
2000). Being a community member use so that professional dialog can 
take place. Being part of a discourse community confers a 
professional identity and connects teachers with the other they are not 
so isolated in their practice.  
A professional discourse community may also challenge teacher‘s 
conceptions of how teaching lead of learning. Interacting with others‘ 
conceptions of practice helps keep teachers‘ teaching alive—helps 
prevent it from becoming stale and overly routinized (Prabhu and 
Freeman, 2000).  
A knowledge of methods helps expand a teacher‘s repertoire of 
techniques. This in itself provides an additional venue for professional 
growth, as some teachers find their way to new philosophical position, 
not by first entertaining new principles, but rather by trying out new 
techniques. Moreover, effective teachers who are more experienced 
and expert have a large, diverse repertoire of best practices (Arends in 
Larsen and Freeman, 2000), which presumably helps them deal more 
effectively with the unique qualities and idiosyncrasies of their 
students. 
Therefore, from the statement above, method is important thing in 
teaching and learning process. Method is all of teaching planning, 
selecting and evaluating the material, and applying teaching technique 
that also has particular teaching aim. It consists of teacher‘s role, 
strategy, evaluation, principles, and procedures.  
3. The Method of Teaching English 
 Larsen and Freeman (1984: 4) state that there are eight methods of 
teaching: 
a. The Grammar-Translation Method 
The characteristics of Grammar-Translation Method are: 
1) Grammar is studied deductively that is, students given the 
grammar and translation rules and examples, 
2) The ability to communicate in the target language 
3) The students are taught to translate from one language to 
another. 
4) The teacher is authority in the classroom, and the students do as 
the teacher says. 
5) Emphasizing vocabulary and grammar 
6) Primary skills at the reading and writing 
7) The teacher supplies the students with the correct answer in 
facing the student‘s errors 
8) The students and teacher use native language  
b. Direct Method 
Direct Method has one rule that is no translation allowed: 
1) The grammar is taught inductive that is: the students are 
presented with an example and figure out the rule or 
generalization from the examples 
2) The teacher and the students are more like partners in teaching 
and learning process. 
3) Reading in the target language should be taught front the 
beginning instruction. 
4) The syllabus used is based upon situation or topics 
5) Primary skills at spoken language  
6) Vocabulary is emphasized over grammar 
7) The native language should not be used in the classroom 
c. Audio Lingual Method 
This method focuses on pronunciation, pattern drills and 
conversation practice. The characteristics of this method are: 
1) The teacher is a leader, while the students are imitators 
2) The aim is to use the target language communicatively 
3) Pronunciation is taught from beginning, often by students 
working in language laboratories on discriminating between 
members of minimal pairs. 
4) The narrative language and the target language has separate 
5) The habits of the students‘ native language are taught to 
interface with students attempt to master the target language. 
6) The students should learn respond to either verbal or non-
verbal stimuli. 
7) Speech is more basic to language than written form. 
d. Communicative Approach 
The method involved in real communication. The characteristics of 
these methods are: 
1) Teacher is facilitator of the students in learning English 
2) The target language is a vehicle for classroom communication 
3) The goal is to enable students become communicatively 
competent  
4) Language is for communication 
5) Emphasizing in language function 
6) Students should be given an opportunity to express their ideas 
and opinions 
7) The students‘ native language has no particular role 
8) The teacher evaluates students‘ accuracy and fluency 
e. Community Language Learning 
The purpose from community language learning is to make 
students learn how to use the target language communicatively. 
The characteristics of these methods are: 
1) Building relationship with and between the students is very 
important 
2) The students depend on the teacher 
3) Any new learning experience can be threatening 
4) The teacher responds to the students‘ feeling 
5) The students‘ native language is used to make the meaning 
clear 
6) The teacher encourages the students‘ initiative and 
independence 
f. The Total Physical Respond Method 
The characteristics of this method are: 
1) The students are imitators of the teacher 
2) The teacher interacts with the whole group of the students and 
with the individual student. 
3) The methods are introducing to the students‘ native language 
the meaning is made clear through body movements 
4) The teacher is director of all students‘ behavior 
5) Formal evaluation is conducted simply by commanding 
individual students to perform a series of action 
g. Suggestopedia 
The purpose of suggestopedia is to accelerate the process by which 
students learn to use a foreign language for everyday 
communication. The characteristics of suggestopedia are: 
1) The teacher initiates interactions with the whole group of 
students and with individual‘s right from the beginning 
language course. 
2) Emphasizing vocabulary and speaking communicatively. 
3) Students‘ native language translation is used to make the 
meaning of the dialogue clear. 
4) Evaluation is usually conducted on the students‘ normal class 
performance not formal test. 
h. Silent Way Methods 
The purpose of silent way is to be able to use the language for self 
-expression, perceptions and feelings. The characteristics of silent 
way methods are: 
1) The role of the students is to make use of what they know, to 
free themselves of any obstacles and actively engage in 
exploring the language. 
2) The teacher sets up situation that focus students attention on the 
structure of the language. 
3) Vocabulary is somewhat restricted at first. 
4) The meaning is made clear by focusing the students‘ perception 
5) The students‘ native language is used to give instruction when 
necessary. 
6) The teacher never gives a formal test. 
4. Definition of Technique 
Technique is ―implementation which actually takes place in 
classroom. It is a particular trick, strategy, or contrivance used to 
accomplish an immediate objective. Technique must be consistent with 
a method, and therefore in harmony with an approach as well,‖ 
(Anthony in Fauziati, 2009: 17). Thus, technique encompasses the 
actual moment- to- moment practices and behaviors that operate in 
teaching a language according to a particular method. In other words, 
technique is classroom practices done by the teacher when teaching a 
language program. This is the way the classroom activities are 
integrated into lessons and used as the basis for teaching and learning. 
5. The technique of Teaching Pronunciation 
  Many techniques and activities can be used to teach English 
pronunciation to young learners. Based on Gerald (2004: 16), there are 
some techniques and activity in teaching pronunciation.  
a. Drilling 
Drilling is one of main ways of teaching pronunciation 
which is practiced in classroom. In its most simply form, drilling 
simply involves the teacher word or structure, and getting the class 
to repeat it. Drilling aims to help students achieve better 
pronunciation of language items, and to help them remember new 
items. The teacher generally uses prompts, pictures, mime etc, to 
help the process along, and give the relevant item to the students if 
none of them is able to offer it.  
According to Richard J-C et.al (1986), there are several 
kinds of drilling techniques: 
1) Repetition Drill: drill in which the students only repeat the 
teacher says. For the example: 
T : I Study in the morning. 
S1 : I Study in the morning. 
T  : I Study in the afternoon. 
S1 : I Study in the afternoon. 
Etc. 
2) Substitution Drill: drill in which the students are required to 
replace one word with another. For example: 
T : John is cold 
T : Hungry 
S1 : John is hungry 
S3: John and Marry are hungry 
Etc. 
3) Transformation Drill: drill in which the students are required to 
change sentence from negative to positive, from positive to 
interrogative, or from simple present to simple past tense, 
depending on the instruction from the teacher. For example: 
T : The book is new 
S1 : Is the book new? 
T : We are in the class. 
S2 : Are we in the class? 
Etc.  
4) Replacement Drill: drill in which the students replace a noun 
with a pronoun. It is the same drill as the substitution drill, but 
involves with a replacement. 
For example: 
T : I like the book 
S1 : I like it 
T : I met the people in Jakarta 
S2 : I met them in Jakarta 
T : John will come here 
S3 : He will come here 
Etc. 
5) Response Drill: drill in which the students respond to 
somebody‘s sentence. This drill may involve ―wh‖ questions or 
―yes/no‖ questions. For example: 
T : Alice is at school. 
T2 : Where is Alice? 
T3 : At school. 
Etc. 
6) Cued Response Drill: drill in which the students are provided 
with a cue before or after the questions. For example: 
T : What did the man buy? (A book). 
S1 : The man bought a book. 
T : Who will help you? (His brother). 
S2 : His brother will help us. 
7) Rejoinder Drill: drill in which the students are given instruction 
of how to respond, similar to the cued response drill. For 
example: 
T : Come to my house. (Be polite). 
S1 : Would you like to come to my house? 
T : Your idea is not good. (Disagree). 
S2 : I disagree with your idea. 
Etc. 
8) Restatement Drill: drill in which the students rephrase an 
utterance and address it to somebody else, based on the content 
of the utterance. For example: 
T : Tell him where you live. 
S1 : I live at UntungSuropati Street no. 18. 
T : Ask her what she has for breakfast. 
S2 : What do you have for breakfast? 
Etc. 
9) Completion Drill: drill in which the students are told to supply 
a missing word on a sentence or statement. For example: 
T : I bring my book and you bring …. 
S1 : I bring my book and you bring your book. 
T : I have to solve …. own problems. 
S2 : I have to solve my own problems. 
Etc. 
10) Expansion Drill: drill in which the students build up a 
statement by adding a word or phrase. For example: 
T : Mathematics. 
S1 : We study mathematics. 
T : Everyday. 
S2 : I study mathematics everyday. 
Etc. 
11) Contraction Drill: drill in which the students replace a phrase or 
clause with a single word or shorter expressions. For example: 
T : I did not mean to kill the bird. 
S1 : I did not mean it. 
T : Do not go to that place. 
S2 : Do not go there. 
Etc. 
 
12) Integration Drill: drill in which the students combine two 
separate statements. For example: 
T : Which one do you think is true? The earth goes around the 
sun or the sun goes around the earth. 
S1 : I think the earth goes around the sun. 
T : I know that lady. She is wearing a blue shirt. 
S2 : I know the lady wearing a blue shirt. 
 
 Based on Richards and Rodgers (1986: 58) also add the procedures 
in using Drill Technique are: 
1) Students first hear a model dialogue (either read by the teacher or on 
the tape) containing the key structures that are the focus of the lesson. 
They repeat each line of the dialogue, individually and in chorus.  
2) The dialogue is adapted to the students‘ interest or situation, through 
changing key words or phrases. This is acted out by the students. 
3) Certain key structure from the dialogue are selected and used as the 
basis for pattern drills of different kinds. These are first practiced in 
chorus and then individually.  
4) The students may refer to their textbook, and follow-up reading, 
writing, or vocabulary activities based on the dialogue may be 
introduced.  
5) Follow-up activities may take place in the dialogue laboratory, where 
further dialogue and drill work is carried out. 
 
 
b. Minimal Pairs and Related Activities 
Teachers can use minimal pairs to good advantage in the 
classroom as a way of focusing sounds which have been causing 
difficulties for students. But it half of multilingual classes do have 
a problem, then something needs to be done. One useful idea is 
multilingual peer teaching, where students help each other to work 
on particular sounds. This work more successfully if everyone has 
something they can teach to their peers, and so some planning and 
research is required on the part of the teacher to ensure a balance of 
everyone getting about as much as they give, as far as is reasonably 
possible. Smaller, monolingual groups can be set up initially so 
that the teacher can provide some coaching. Individuals can be 
coached too. 
In the other hand, the others expert explain about the techniques 
of teaching pronunciation as follows: 
c. Use of Phonetic Alphabet (Phonetic Training) 
This technique, involves doing phonetic transcription and 
reading phonetically transcribed text. According to Harmer, ―the 
clearest way of promoting awareness‖ of sound and spelling 
correspondence ―is by introducing the various symbols‖ (Harmer, 
2001: 185). Moreover, Alfred Gimson argues: ―the learner will 
often find it rewarding to transcribe phonetically various 
utterances‖ (Gimson, 1989: 337). Regarding the complex 
relationship between spelling and pronunciation in English, an 
interesting experiment was carried out by Maria Pia Masiero, an 
English language teacher of the Istituto Comprensivo of Pedavena 
(Belluno), who tried to introduce the study of phonology in her 
curriculum. In order to make this activity exciting for her primary 
school pupils, she introduced the phonetic symbols as a secret 
code.  
 She used a Phonemic Chart in which each phonetic symbol 
was mapped to the image of an object, to make the recognition of 
the symbols easier for the children. Then, once all the symbols 
were introduced to the pupils through playful activities (e.g., 
dominoes), they were invited to write crazy sentences using the 
symbols they learned. At the end of the school year these 
sentences were used to create phonetics posters. Masiero claimed 
that most of her pupils acquired a ―remarkable phonetic 
awareness‖ and that reading in English became less difficult for 
them: they learned how to ―read the meaning‖ and to ―associate 
the correct sound with the written form of the letter‖ without 
letting the spelling interfere with the process (Masiero, 2011: 151). 
d. Phonetic Placement 
This methodology involves the use of articulatory 
descriptions. The teacher demonstrates to the pupils how to 
correctly place their tongue, teeth and lips in order to produce the 
correct sound. In order to enhance the teacher‘s description of how 
sounds are produced, Celce-Murcia et al. suggest that it is possible 
to use the support of visual aids, such as articulatory diagrams (i.e. 
orograms, vocograms, labiograms, palatograms, dorsograms), 
mirrors, sound-colour charts, etc. (Celce-Murcia et al., 1996). 
Moreover, Almond suggests starting every activity with facial 
exercises in order to help the children become familiar with their 
vocal apparatus, noting that young learners seem to find it 
enjoyable (Almond, 2007). 
e. Song and Rhyme 
As Brewster et al. claim, ―carefully selected, songs, rhymes 
and chants can offer a rich source of authentic input‖ (Brewster et 
al., 2002: 162). Saying rhymes and singing songs are great ways to 
practice pronunciation, stress, and intonation (Slattery and Willis, 
2001). In fact, Dunn claims: ―rhymes introduce children naturally 
and effectively to the complete sounds of English as well as to 
stress and intonation‖ (Dunn, 1983: 80). 
 Young learners enjoy repetition, and songs and rhymes are 
generally repetitive and easy to remember. Moreover, ―children 
usually like singing and performing‖ and ―it helps them feel at 
ease with English‖ (Slattery and Willis, 2001: 45). Finally, 
teachers can also use songs and rhymes to make their pupils read 
and listening simultaneously; in fact, Redstone 23 et al. believe 
that this activity ―can help the students tune in to sound-spelling 
relationships in English‖ (Redstone et al., 2012: 27). 
f. Games 
Games are excellent tools for teaching pronunciation to 
children. As Brewster et al. claim, ―they are not only motivating 
and fun but can also provide excellent practice for improving 
pronunciation, vocabulary, grammar and the four language skills‖ 
(Brewster et al., 2002: 172). When children play games, they use 
repeatedly the same language structures that they eventually 
memorize. In this respect, Opal Dunn argues: ―once a child has 
memorized some prefabricated language, he has a feeling he can 
speak a lot of English‖ (Dunn, 1983: 5). Some games that teachers 
can use with young learners in order to improve their 
pronunciation are: Phonetic Bingo (Harmer, 2001), Hangman 
(Celce-Murcia et al., 1996), and Dominoes (Celce-Murcia et al., 
1996).  
C. The Nature of Pronunciation 
1. Definition of Pronunciation 
 Based on Murcia and Goodwin in Budiasih (2013: 1), 
pronunciation is an essential part of language. Pronunciation is very 
important to avoid misunderstandings when people are 
communicating. Pronunciation refers to the production of sounds that 
use to make meaning. It includes attention to the particular sounds of a 
language (segments), aspects of speech beyond the level of the 
individual sound, such as intonation, phrasing, stress, timing, rhythm 
(suprasegmental aspects), how the voice is projected (voice quality), 
(AMEP: 2002). Diah Kristina in Priambodo Tofan (2014: 9) defines 
that ―pronunciation is the act or manner of pronouncing words; 
utterance of speech‖.   
 It can be concluded that pronunciation is the way of particular 
sound, words, and utterance of language are pronounced by someone.  
The way of someone speaking is how we conveys message to others 
by using correct pronunciation of single word and sentence that is 
accepted or generally understood. We can also say that pronunciation 
is the act of manner of pronouncing words, utterance of speech, a way 
of speaking a word, especially a way that is accepted or generally 
understood, and a graphic representation of the way a word spoken, 
using phonetic symbol. 
2. Phonetic Symbols 
 In order to avoid the problems that a spelling system like English 
poses for representation of sounds, it is helpful to use phonetic 
alphabet when discussing sounds in language. ―In the phonetic 
alphabet, each symbol represents only one sound and each sound is 
represented by only one symbol‖ Avery (1992: 7). Because of that, the 
vowel sounds in the words ‗to‘, ‗two‘, ‗through‘, ‗threw‘, ‗clue‘, 
‗shoe‘, and ‗suit‘ will be represented by one of phonetic symbol 
because have the same vowel sounds. On the other side, the letter s in 
the words ‗see‘, ‗pleasure‘, and resign will represented by three 
different phonetic symbols, because this letter also represents three 
different sounds. 
 The English sounds are phonetically symbolized in different ways 
in different dictionary by Hornby commonly used in the dictionary. 
Table 2.1: Phonetic Transcription in Hornby Oxford Dictionary 
Sound  Sample Words Phonetic Transcription 
 i: See /si:/ 
VOWELS I Sit /sIt/ 
 E Ten /ten/ 
 Æ Hat /hæt/ 
 a: Arm /a:m/ 
 ɒ got /gɒt/ 
 ɔ: more /mɔ:(r)/ 
 ʊ put /pʊt/ 
 u: soon /su:n/ 
 ʌ cut /cʌt/ 
 ɜ: bird /bɜ:d/ 
 ə ago /ə‘gəu/ 
    
DIPHTONGS eI name /neIm/ 
   əʊ home /həʊm/ 
 aI mine /maIn/ 
 aʊ now /naʊw/ 
 ɔI boy /bɔI/ 
 Iə ear /Iə(r)/ 
 eə hair /heə(r)/ 
 ʊə sure /ʃʊə(r)/ 
    
CONSONANTS P pen /pen/ 
 B bed /bed/ 
 T time /tam/ 
 D dead /ded/ 
 K cave /keIv/ 
 G game /gem/ 
 tʃ chin /tʃin/ 
 F fail /feIl/ 
 V very /verI/ 
 Θ thigh /θaI/ 
 Ð then /ðen/ 
 S set /set/ 
 Z zoo /zu:/ 
 ʃ shed /ʃed/ 
 ʒ measure /‘meʒə(r)/ 
 dʒ june / dʒu:n/ 
 H hen /hen/ 
 M mine /maIn/ 
 N name /neIm/ 
 Ŋ sing /siŋ/ 
 L leg /leg/ 
 R raid /reId/ 
 J yes /jes/ 
 W wet /wet/ 
 
 The table above shows that there are 12 vowels, 8 diphthongs, and 
24 consonants used to write out the pronunciation in English.  
3. Phonemes 
 Kelly (2000: 1) states that phonemes are the different sounds within 
a language. Although there are slight differences in how individuals 
articulate sounds, people can still describe reasonably accurately how 
each sound is produced. When considering the meaning, the meaning 
of word can change if people just look at the use of one sound than 
another. This is a principle that can explain to us about the total 
number of phonemes in a particular language. 
 Moreover, Kelly (2000) describes that sounds may be voiced or 
unvoiced/ voiceless. Voiced sounds occur when the vocal cords in the 
larynx are vibrated. If someone is producing a voiced sound, he/she 
will feel vibration. However if he is producing an unvoiced sound, 
he/she will not. 
 
 
a) Consonants 
 Consonant sounds may be voiced or unvoiced. It is possible 
to identify many pairs of consonants which are essentially the same 
expect for the element of voicing (for example /f/, as in fan, and 
/v/, as in van). 
b) Vowels 
 Vowel sound are all voiced, and may be single (like /e/, as 
in let), or a combination, involving movement from one vowel 
sound to another (like /eI/, as in late); such combination are known 
as diphthongs. Tripthongs describes the combination of three 
vowel sounds (like /aʊə/ in our or power). 
 Single vowel sounds may be short and long. The example 
of short vowel is (like /I/, as in bit). The symbol /:/ denotes a long 
sound (like /i:/, as in heat). 
4. The Importance of Teaching Pronunciation 
 Many of us would agree that correct pronunciation enables us to 
hold intelligible conversation.  Even if a student has a good command 
of grammar and lexis he might fail to communicate successfully 
because of his problems with pronunciation. Since we learn foreign 
languages usually for communicative purposes, achieving comfortable 
intelligibility should be one of our teaching goals. Kenworthy (1987: 
13) stated, ―Intelligibility is being understood by listener at a given 
time in a given situation.‖ Harmer in Gilakjani (2016:3) emphasized 
that the main aim of teaching and learning in any language is to enable 
students to communicate in the target language and if this is the case, 
communication is an important term to explain. From the statements 
above, we can conclude that the pronunciation is an important thing in 
communication. Pronunciation determines the success of the 
communication. It determines the delivery of a message to the 
communicant. 
D. Previous Related Study 
 A research on English language teaching in elementary school has 
been done before at different school by different writer. The research was 
conducted by Dewi Kusumawati at the SDN Tempura I, Simo, Boyolali. 
The writer described the process of teaching English pronunciation to the 
fifth grade students, to find out the problems faced by the students, and to 
give the solutions to the problems. The data of this research were collected 
through observation, interview, and library study. The observation was 
done in class while the process of teaching and learning was taking place. 
The interview was done to the English teacher and the fifth grade students. 
The library study was emphasized in some documents such as teaching 
materials and books from the library. 
 The researcher found out that the teaching of English pronunciation 
using Audio-lingual method and lesson plan were quite successful. From 
her observation, it could be concluded that the problems faced by the fifth 
grade students in learning English pronunciation were from the students‘ 
difficulties in pronouncing. The solutions on the students‘ difficulties in 
pronouncing English sounds and words are by memorizing and practicing 
pronouncing English sounds and words as many as possible. The solutions 
on the limited materials and facilities are by providing more interesting 
materials and more facilities such as tape recorders and televisions to 
support the process of teaching and learning English, especially in learning 
English pronunciation. 
 The second research was conducted by Eny Wiji Astuti at the SDN 
Ngoresan, Surakarta. The writer discusses the process of pronunciation 
teaching and learning, and also the encountered problem accompanied 
with the solution. The step in pronunciation teaching consists of four 
stages. There are motivation strategy, presentation strategy, skill practice 
and assessment. Motivation strategy is the first stage in which the teacher 
encourages students‘ motivation in order that teaching and learning 
process can be conducted effectively. Presentation strategy is held to 
deliver the materials and give examples how to pronounce words correctly. 
The next stage is skill practice in which the teacher gives several exercises 
to the students. After doing the exercises, the teacher gives feedback or 
correction to the students‘ performance. This stage is called assessment. 
 The third is Teaching Pronunciation to Young Learners. This 
research was done by Petra Skocdopolova, the Department of English 
Language and Literature of Charles University in Prague. The thesis aims 
at exploring pronunciation teaching to young learners. The theoretical part 
focuses on the key characteristics of young learners and it further 
scrutinizes the basic principles of teaching English to this target group 
with special emphasis on teaching pronunciation. The practical part offers 
a set of five lesson plans which aspire to get young learners actively 
involved in the presentation of new pronunciation topics and provide them 
with a wide variety of activities. Apart from traditional listen and repeat 
technique the pronunciation exercises tend to be playful so that young 
learners can enjoy taking part in them. The piloting took place in a 
language school and each lesson plan is accompanied by a detailed 
commentary and evaluation of the effectiveness of the selected methods 
and procedures. 
 
CHAPTER III 
RESEARCH METHODOLOGY 
 
In this chapter, the researcher presents in details methodology of the 
research used in this study. It is divided into several sub chapters. They are the 
research methodology, setting of the research, subject of the research, the data 
collection technique, technique for analyzing data, and the trustworthiness of the 
data. 
A. Research Methodology 
 This research conducted by using descriptive qualitative research 
method. This type research is a kind of research study without any statistic 
procedure. According to Moeloeng (2004:2) states that descriptive 
qualitative research is a type of research that does not include calculation 
or number. The researcher also uses Classroom Based Research in 
collecting the data. According to Cooper and Barton (2010) Classroom 
Based Research is attempts to discover the impact of interventions made in 
the classroom or researches students‘ knowledge, skills, and also the  for 
the attitudes this methodology is not limited to one classroom at a time. 
The descriptive qualitative method employs technique seeking, collecting, 
and analyzing data. As stated by Bodgan and Taylor in Moeloeng (2004:3) 
qualitative methodology as a research procedure that produced the 
descriptive data such as written words or spoken words from people or 
activities that can be observed.  Its only describe the ―who, what, when, 
where, and how‖ of a situation, not what caused it. Therefore, descriptive 
research is used when the objective is to provide a systematic description 
that is factual and accurate as possible (Elliot, 1999:147). The researcher 
will do the observation by following the classroom activities. 
B. Setting of the Research 
1. Place of the Research 
 The research took place at the International Islamic Elementary 
School or Sekolah Dasar Islam International (SDII) Al-Abidin 
Surakarta. It is located in the Jl. Adi Sumarmo, Gg Bone Timur 3 
Banyuanyar, Banjarsari, Surakarta. The research collected data by 
direct observation, documentation and interview. The research 
conducted in Nusaibah Binti Ka‘ab Class (The Fourth Grade Class of 
International Class Program/ICP). There are twenty nine students in 
this class. 
2. Time of the Research 
The researcher was done this research at the International Islamic 
Elementary School Sekolah Dasar Islam International (SDII) Al-
Abidin Surakarta in the academic year of 2017/2018. The research 
conducted for about six month eleventh month from August 2017 until 
June 2018 as follows: 
 
 
 
Table 3.1 Time schedule of the research 
No Activity Date 
1. Pre Observation August, 5
th
 2017 
2. Proposal Research September, 10
th
 2017 
3. Seminar Proposal October, 27
th
 2017 
4. Research February, 5
th
 -26
th
 2018 
5. Collecting and Analyzing the Data March 2018 
6. Result Seminar September, 3
rd
 2018 
 
C. Subject the Study 
 The Subject of this research is the English teacher of Nusaibah binti 
Ka‘ab Class (the fourth grade) of International Class Program/ICP class in 
the International Islamic Elementary School Sekolah Dasar Islam 
International (SDII) Al-Abidin Surakarta in the Academic Year of 
2017/2018. 
D. The Source of Data 
1. The Data Resources 
 Data are the result of the researcher notes, both the fact and value 
(Arikunto, 2002: 96). In this research, the data were collected from the 
teaching in the read me program class of Nusaibah binti Ka‘ab class 
and also the event, informant, and documents. 
 In this study, the researcher observes the teacher activity in 
teaching English pronunciation on read me program, especially in the 
technique used on teaching.  
 The source of the data is the subject where data can be taken 
(Arikunti, 1998: 114). In this research, the data are the result of the 
English pronunciation on read me program in SDII Al Abidin 
Surakarta: 
a. Event 
 The event of this research was in classroom of teaching 
pronunciation on Read me Program. It includes the 
event/phenomenon, the activities and attitude of the teacher. In this 
activity, the researcher did the observation as much fourth times. 
The observation was done on February 2018. 
b. Document 
1) Recording 
 Records are the document of events or activities. In this 
research, the researcher used recording equipment in the 
activities of ―Read Me Program‖. They were very important 
data because they were used to help researcher to analyze the 
techniques that used in teaching English pronunciation in 
―Read Me Program‖ by the teacher. In this research the 
researcher record the interview of the teaching and learning 
process in the classroom. 
2) Lesson Plan 
 The lesson plan in the fourth grade of SDII Al-Abidin 
Surakarta especially in teaching learning of English subject is 
an important thing to know the teaching learning activities. It is 
also to know the preparation of the English teacher to teach the 
pronunciation practice to their students. 
E. Data Collection Technique 
 The technique of collecting data is technique for physically 
obtaining, data to be analyzed in a research or a study (John and 
Christensen, 2000: 126). The techniques of collecting data applied in this 
research were as follow: 
1. Observation 
 Observation is one of the techniques in qualitative research that 
gives opportunity to the researcher to watch and observe the real 
condition of subject and object of the research, the researcher is able to 
make notes about any behavior or events that happened in the real 
condition (Moleong, 2004:174). From that definition the observation 
technique used to dig the data from the data source can be events, 
places, things and records. 
 It is one of the most common ways to obtain information. The 
researcher participated passively. The researcher did not take much 
role. The researcher observed all activities happening in the class 
during the teaching learning process. In this activity, the researcher 
observes the English teacher. The observation was done fourth times. 
From this observation the researcher got information dealing the 
teaching English there. 
 
2. Interview 
 According to Fontana and Frey (1994:353), interview is a 
conversation, the art asking question and listening. The most important 
data source in qualitative research is the informant (Sutopo, 2002:60). 
Interview is the collecting data that done by presenting the question 
with communication directly between researcher and resources about 
the object. She is the teacher, Mrs. Kartika Desy Purwanti S.Pd. 
 The type of interview that used in this research is semi structured 
interview. It is included to in-depth interview. In this type of interview 
the researcher should prepare what the questions are before the 
interview to being conducted and the question may emerge depend on 
the progress of interview and situations. 
 Based the definition above, interview is asking and answering with 
the certain purpose. In the interview, there are responsibility, feeling 
and information as a purpose. The writer conducted an interview with 
the informant to get some information dealing with the teaching 
English pronunciation in SDII Al-Abidin Surakarta. 
3. Document Analysis 
 Arikunto (1996: 148) states that document analysis is the technique 
of collecting data by researching written documents such as books, 
magazines, documents, memos, etc. Documents are collected in order 
to get real situation such as social situation and many kinds of factors 
around research setting. It is used to support and complete the 
information which is obtained from observation and interview. Written 
documents are one of sources of research data, which often have 
important role in qualitative research (Sutopo, 2002: 69). Yin (1987) in 
Sutopo (2002: 67-70) called this technique content analysis. Besides 
writing the explicit content, the writer also recorded the implicit 
content of the document. From the document, the researcher knew the 
process of the teaching English pronunciation at SDII Al-Abidin 
Surakarta. 
F. Technique of Analyzing Data 
 After getting some data, according to Moeloeng (2001:103), the 
next step the researcher should do in her research in analyzing data. Data 
analysis is a once step that very important in research activity, especially if 
want to make generalization or problems collection that researched, this 
matter caused the data less to have meaning in standard type, in other word 
is not manner form. This research or some research has to use some 
method. 
 According to Bogdan and Biklen (1982:145), data analysis is a 
process of systematically searching and arranging the interview transcript. 
Field notes, and other materials that researcher accumulates to increase her 
own understanding of them and to enable him/her to present what she has 
discovered to others. According to Strauss and Corbin (in Moeloeng, 
2004), the process data analysis in qualitative research is as below: 
―…data are broken into discrete parts, closely examined, compared for 
similarities and differences, and questions are asked about the 
phenomena as reflected in the data. Through this process, one‘s own 
and other‘s assumptions about phenomena are questioned or explored, 
leading to new discoveries.‖ 
 
 In other words, analyzing data is the process of arranging raw data 
in order to take the reader understands it easily. It is organizing, arranging 
in order, categories, and basic arrangement so that the researcher can find 
themes and enable to arrange hypothesis of researcher as what the data 
proposed. The characteristic of qualitative data analysis is an analytic 
inductive (Sugiyono, 2010:15).  Analytic inductive primarily uses detailed 
readings of raw data to derive concepts themes, or model through 
interpretations made from the raw data by an evaluator or researcher 
(Thomas, 2003:238). In other words, this analysis takes 
information/researchers builds a hypothesis about a phenomenon; it might 
change as the phenomenon suddenly changes. Therefore, the hypothesis 
should be change and so on until the phenomenon confirms the hypothesis 
(cressey in Ratcliff, 1994:86). This is because analytic induction does not 
allow for prediction of the phenomenon studied (Robinson in Ratcliff, 
1994:87). 
  
 
 
 
 The technique of data analysis in this research was Miles and 
Huberman Model of data analysis. The technique can be drawn as bellow: 
Figure 3.1 Miles and Huberman Interactive Models 
  Data collection, data display, data reduction, conclusion 
drawing/verifying. According to Miles and Huberman (in Sutopo, 
2002:91), there are three main components of data analysis. They are data 
reduction, data display, and conclusion. 
Reduction is the process of selecting, focusing, simplifying, and 
abstracting data. According to sugiyono (2010:338), reducing data means 
to summarize, choose the basic substance, focus on the important 
substances, find the theme and the pattern, and dispose the unnecessary. It 
starts when the researcher was in the field. There are many data collected 
from observation, interview, and documentation. In this research, the 
researcher limited only to the process in teaching English pronunciation.  
 In this research, the data reduction is done by summarizing the raw 
data that is gotten from observations, interviews, and documents. Then the 
next thing done by researcher is find the data which are related to the 
research objectives and finding the pattern of it. Here, the data related with 
the research were the data from observations, interview, and lesson plan. 
After reducing the data into the most important substances, then, the data 
was displayed. The data was displayed in narrative style. Miles and 
Huberman (in Sugiyono, 2010:341) stated, ―The most frequent of the 
display data for qualitative research data in the past has been narrative 
text.‖  
 After displaying data, the conclusion of the research was taken. 
Since the characteristic of qualitative research is analytic induction, the 
initial conclusion may change. However, when there are no exceptions or 
changing to the phenomena and it is supported with valid evidence, the 
initial conclusion is credible.  
 In taking conclusion in this research, the initial conclusion was 
taken first from the displayed data. Then, the researcher takes the 
supporting and the non-supporting evidence to the initial conclusion. If the 
non-supporting evidences were more than the supporting ones, the initial 
conclusion should be changed. However, if the supporting evidences were 
more than the non-supporting ones, it meant that the conclusion is 
confirmed and become the final conclusion of the research. 
 
 
 
G. The Trustworthiness of the Data 
 The researcher needs to determine the trustworthiness of the data; 
the researcher needs some techniques of examining data. The examination 
is done based on some criteria. There are four criteria used; credibility, 
transferability, dependability, and conformability. The trustworthiness of 
the data can be done by participation, prolongation, diligence of research, 
triangulation, colleague checking, and sufficiency of references, negative 
cases analysis, and member check (Moeloeng, 2004:175). In this research, 
the researcher is going to use triangulation and member check. 
 According Lexy (2001:178), triangulation is the technique of 
examining the trustworthiness of data by using something excluding the 
data to check or to compare the data. Triangulation is divided into four 
techniques: (1) triangulation by using sources (2) triangulation by using 
methods (3) triangulation by using investigator and (4) triangulations by 
using theories. 
Figure 3.2 Triangulation Resources 
Interview      Informant 
Data  Content analysis   document/files 
Observation      activity 
 Triangulation by using the resources means that the researcher 
compare and recheck the credibility of information found in the 
observation with the data of interview and compare it with related 
documents. Triangulation by using methods means that the researcher will 
check the data collection techniques and analyze them by the same 
method. What means by triangulation by using investigator is that the 
researcher will recheck the credibility of his data by his own research or 
other researcher. The last technique used in triangulation is using theory. It 
is technique of examining data by finding standard of comparison from an 
analysis explanation as a supporting data to get a valid evidence of the 
research result. In this research, the researcher used triangulation by using 
sources. In this way, the researcher rechecked the information from 
observations and interviews and the data get to relevant documents, in this 
case, lesson plan. It is in order to get the trustworthiness of the data being 
examined.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
In this chapter the researcher discusses the research finding and discussion 
of the research findings. The research finding consists of the teaching English 
pronunciation process at the international Islamic elementary school or sekolah 
dasar islam internasional (SDII) Al-Abidin Surakarta. 
A. Research Finding 
1. The Description of Research Location 
The research was done in SDII Al-Abidin Surakarta. The location 
of the research is SDII Al-Abidin Surakarta. It located on Jl. Adi 
Sumarmo, Gg Bone Timur 3, Banyuanyar, Banjarsari, Surakarta. This 
school includes six classes, from fist grade level until sixth grade level. 
SDII Al-Abidin Surakarta is an elementary school with Fullday school 
program.  It is a pioneering international-standard primary school 
(RSDBI). SDII Al Abidin has passed the verification of the National 
Accreditation Board for Accreditation of Secondary Schools with the 
predicate A. the international Islamic Elementary School has three 
class programs, there are: International Class Program, Bilingual Class 
Program, and Tahfidz Class Program. 
2. Teaching English Pronunciation on Read me Program 
In this activity the researcher did the observation in the read me 
program. The researcher was done the observation about fourth times. 
The observation was doing on the February 2018. The details of the 
observations can be seen as follows: 
a. First Observation 
The teaching English pronunciation for the first observation 
was done on Monday, February 5th 2018. This activity started at 
07:00 a.m. until 08:40 a.m. The activity was held in Nusaibah Binti 
Ka‘ab class or the fourth class grade of International Class 
Program. There were twenty nine students who attend in that 
activity. The teaching process was done by Mrs. Kartika Desy, as 
the English teacher.  
In this meeting, the teacher used story book ‗Uncle Max‘ to 
teach English pronunciation of the students. In this meeting the 
teacher taught several vowels both monophthong and diphthong 
which are taught in the form of words, phrases, and clauses. In this 
meeting the teacher read the text that is in the story book that has 
broken into words, phrases, and sentences. And then the students 
asked to imitate what the teacher were said. In this first 
observation, the vocal [ə] appears the most compared to the other 
vocals, then followed by vocal [æ]. While the vocal that appears 
the least is vocal [ɔ:], it only appears once in this first observation. 
While in this first observation vocal [ɜ:] does not appear at all. 
In this observation the teacher also taught diphthongs sound 
on several words. The diphthong sounds that most appears in this 
meeting is sound [əʊ] and sound [aʊ]. While the sound [Iə] and 
sound [ʊə] does not appear at all. While the consonants sound the 
most appears in this meeting is the sound [k], and the sound [tʃ] 
does not appear at all.  
In this meeting, the teacher used repetition drilling to teach 
English pronunciation. At the first the teacher reads the text from 
the story book as the example of the correct pronunciation, after 
that the students repeat what the teacher is said. In this first 
observation the teacher divided the text into nine words, nine 
phrases, and six sentences.  
At the beginning of the teaching learning process the 
teacher taught several words to introduce the diphthong [aʊ], [əʊ], 
and [ɔI]. After that the teacher continued the teaching learning 
process by practicing the pronunciation in the form of phrases and 
sentences. After all the text was read, the students were asked to 
come forward in front of the class one by one to practice the 
pronunciation on the text.  The students practice what the teacher 
was taught. While the teacher listened the students and gave the 
correction if there were errors.  
b. Second Observation 
The activity of teaching English pronunciation for the 
second observation was done on Monday, February, 12th 2018. 
This activity started at 07:35 a.m. until 08:40 a.m. The bell was 
ringing at 07:00 a.m, and the students have flag ceremonial 
together. After that the bell was ringing again as the sign that the 
teaching and learning process was begun. The teaching and 
learning process be held in Nusaibah Binti Ka‘ab class. There were 
twenty-nine students who attend in that activity. The teaching 
learning process was guide by Mrs. Kartika Desy, as the English 
teacher. The teacher was opening the teaching learning process and 
giving greeting to the students. 
In this meeting the teacher continued the teaching learning 
process at the previous meeting. As with the previous meeting the 
teacher used story book to teach pronunciation practice. In this 
meeting the teacher used story book of ‗Uncle Max‘ to teach 
pronunciation practice. In this second observation the researcher 
found that the teacher taught some vowel sound and consonants.  
In this second observation the teacher divided the texts into 
several phrases and sentences. The teacher taught pronunciation 
practice to the students in the forms of three phrases and eight 
sentences. Through these phrases and sentences the teacher taught 
some vowels sound and consonants to the students. 
In this meeting the researcher found that the teacher taught 
the vowels sound of [i:], [I], [e], [æ], [ɒ], [ɔ:], [u:], [ʌ], and [ə]. The 
most appears from this monophthong sounds is the [ə] sound. 
While the sounds of [a:], [ʊ], and [ɜ:] do not appear at all at this 
second observation. The researcher also found the diphthong 
sounds of [eI], [aI], and [aʊ] in this second observation. The sound 
of [aI] is the most appears in this meeting. For the consonant 
sounds the researcher found [p], [b], [t], [d], [k], [g], [tʃ], [f], [v], 
[ð], [s], [z], [ʃ], [h], [m], [n], [ŋ], [l], [r], [j], and [w] in this second 
observation. The most appears in this observation is the sound of 
[s] and [k]. While the sound of [θ], [ʃ], and [dʒ] do not appears at 
all. 
 In this activity, the teacher used repetition drilling as the 
technique. The teacher read the phrase and sentences from the 
story book first and then the students repeated what the teacher 
were said. In this activity, the teacher makes five groups in the 
class. After that, the students were asked to read the story book one 
by one in front of the class. The students were asked to practice the 
pronunciation in front of the class. In this activity, the teacher 
listened to what the students said and gave a correction if 
something goes wrong. While the students were waiting their turn, 
the teacher gave a text to the students and asked them to classify 
the words from the text. 
c. Third Observation 
The activity of teaching English pronunciation for the third 
observation was done on Monday, February, 19th 2018. This 
activity started at 07:00 a.m. until 08:40 a.m. The teaching and 
learning process be held in Nusaibah Binti Ka‘ab class. There were 
twenty-nine students who attend in that activity. The teaching 
learning process was guide by Mrs. Kartika Desy, as the English 
teacher.  
In this meeting, the teacher made a little game to the 
students. The teacher made list of the groups, then she mentions it 
in the class. The students asked to gather based on their group. 
After they gather based on their group, they read the story book 
‗uncle max‘ together. In this meeting they read ‗Uncle Max‘ page 
14 until 16. After that, the teacher gave the students some words 
that were written in a paper. There were five words in five papers. 
Those papers were hidden by the teacher around the class. And 
then the students were asked to find where the words are.   After 
they found the paper, they were asked to match the words with the 
picture in the whiteboard. The winner of this game was given 
chance to read the books first. 
After that the teacher continued to teach students 
pronunciation practice. In this activity the teacher used repetition 
drilling as usual. For this third meeting the teacher divided the texts 
into several sentences. There are six sentences that taught in this 
third meeting. In this meeting the teacher taught some vowels 
sound and consonants sounds. From this third observation the 
observer found that the teacher taught the [i:], [I], [æ], [ɒ], [ɔ:], [ʊ], 
[u:], [ʌ], and [ə] sound. The sound of [ə] is the most appears in this 
meeting. While the sounds of [e], [a:], and [ɜ:] do not appears at all 
in this meeting. The researcher also found the diphthong sound 
[eI], [əʊ], and [aI]. While the others diphthong sound do not 
appears at all in this observation. From this third observation the 
researcher also found the consonants sound like [p], [b], [t], [m], 
[l], [g], [tʃ], [f], [v], [ð], [s], [z], [ʃ], [h], [m], [n], [ŋ], [l], [r], [j], 
and [w]. The most appears sound in this observation is [m] sound. 
While the [θ], [ʒ], [dʒ], and [w] do not appears at all in this 
observation. After they read together, the students were asked to 
come forward to read the storybook. They were asked to practice 
the pronunciation by themselves. While the teacher listened what 
they were said and gave the corrections if there were wrong.  
d. Fourth Observation 
The activity of teaching English pronunciation for the 
fourth observation was done on Monday, February, 26th 2018. 
This activity started at 07:00 a.m. until 08:40 a.m. The teaching 
and learning process be held in Nusaibah Binti Ka‘ab class. There 
were twenty-nine students who present in that activity. The 
teaching learning process was guided by Mrs. Kartika Desy, as the 
English teacher. 
In this meeting the researcher found that the teacher taught 
some vowel sounds. There were [i:], [I], [e], [æ], [ɒ], [u:], [ʌ], and 
[ə] sounds that were appears in this fourth meeting. The sound [ə] 
is the most appears in this meeting. While the sound [a:], [ɔ:], [ʊ], 
[u:], and [ɜ:] do not appears at all in this meeting. In this fourth 
meeting the researcher also found that the teacher taught the 
diphthong sounds to the students. There were [eI], [aI], [aʊ], and 
[ɔI] that were taught in this meeting. The sound of [aʊ] was the 
most appears in this fourth observation. While the sound of [əʊ], 
[Iə], [eə], and [ʊə] do not appears at all in this observation. In the 
other hand the researcher also found the consonant sounds that 
were taught in this meeting. There were [p], [b], [t], [d], [k], [g], 
[v], [ð], [s], [z], [ʃ], [f], [dʒ], [h], [m], [n], [ŋ], [l], [r], [j], and [w] 
sounds. While the sounds of [ʒ], [tʃ], and [θ] do not appears in this 
observation.  
As the usual in this meeting the teacher used repetition 
drilling as the technique to teach pronunciation practice. In this 
fourth observation the teacher divided the text into several 
sentences. In this activity the teacher practiced the pronunciation of 
the sentences first, after that the students repeat what the teacher 
were said. After they practiced together, the students were asked to 
read one by one in front of the class with the proper pronunciation. 
While the students were waiting their turn, the teacher gave 
them task from their English book. The class looks more 
condusive, because they look concentration when did the duty and 
wait their turn. After the students got their turn, the teacher used 
the time to walking around the class, and asked the student who got 
the problems in their duty. 
B. Research Discussion 
This section tells the justification about the theories constructed by 
the researcher based on the research findings and theories proposal by the 
expert. In this section, the researcher will answer the problem statements 
that have been presented in the research findings based on the analysis of 
the data. Then, the research finding will be discussed with the relevant 
reference from the experts to justify the research finding on teaching 
English pronunciation at SDII Al-Abidin Surakarta in the Academic year 
2017/2018. 
The Technique used of the Process of Teaching English Pronunciation 
at SDII Al-Abidin Surakarta. 
Before implementing the English Pronunciation lesson in the 
classroom, the teacher has prepared the lesson plan to develop that 
learning process. It lined by Larnen (2013: 11) said, ―In the learning 
process each teacher must prepare optimally using various methods, 
and teachers in the learning process must be creative, active, fun and 
varied to attract students.‖ 
In teaching pronunciation process, Mrs. Desy makes some 
preparation before implementing in the classroom.  
“Ya seperti guru dalam mengajar biasanya mbak, saya membuat 
rencana pembelajaran sebelumnya. Selain itu, karena saya mengajar 
pronunciation, sebelum mengajar saya juga harus mengecek kosa 
kata yang akan saya berikan kepada siswa mbak. Saya biasanya 
mengecek dari kamus, buku maupun digital.” 
(Interview on Wednesday, April 11
th
 2018) 
Based on the interview above, the teacher did some preparation 
before the lesson begins. Such as making a lesson plan, and checking 
vocabulary using a dictionary. To get students interest in teaching 
learning process, the teachers used variations techniques. Every teacher 
has different technique in teaching leaning process. It lined with Anggi 
(2009:7) said that: 
―In teaching learning process, teacher uses teaching method, teacher 
can choose technique that is taught appropriate with the method, and 
in using technique the teacher has strategy that may be different one to 
other teacher.‖ 
 
 In teaching English pronunciation for young learners, the teacher 
needs to use an appropriate technique. In teaching pronunciation, Mrs. 
Desy used a technique that aimed to make the students understand and 
practice the proper pronunciation of the words. Based on Gerald Kelly 
(2004) there are some technique and activity in teaching pronunciation, 
such as Drilling, Minimal Pairs, Phonetic Training, Phonetic Placement, 
Song and Rhyme, and Games.  
  In this activity, Mrs. Desy used Drilling to teach pronunciation for 
her students. The type of drilling that used is repetition drilling. The 
repetition drilling is drill in which the students only repeat what the 
teacher says. The repetition drill can be seen in the first observation until 
the last. It can be seen in the first observation on Monday, February 5
th
 
2018; 
Teacher: Oke, Are you ready?‖ 
Students: ―Yes, I‘m ready!‖ 
Teacher: ―Repeat after me!‖ 
Teacher: ―[/‗ʌŋkl/]‖ 
Students: ―[/‗ʌŋkl/]‖ 
Teacher: ―[/kɔIn/]‖ 
Students: ―[/kɔIn/]‖  
Teacher: ―[/daʊn/]‖ 
Students: ―[/daʊn/]‖ 
Teacher: ―[/aʊt/]‖ 
Students: ―[/aʊt/]‖ 
Teacher: ―[/klaʊd/]‖ 
Students: ―[/klaʊd/]‖ 
Teacher: ―[/nɔIz/]‖ 
Students: ―[/nɔIz/]‖ 
Teacher: ―[/təʊ/]‖ 
Students: ―[/təʊ/]‖ 
Teacher: ―[/gəʊ/]‖ 
Students: ―[/gəʊ/]‖ 
  (Observation I, on Monday, February 5
th
 2018) 
 At the beginning of the teaching learning process in the first 
observation the teacher taught pronunciation in the form of words that 
repeated. Giving the words at the beginning is a way to introduces the 
diphthong sound of [əʊ], [ɔI], and [aʊ]. After that the teacher taught 
pronunciation in the form of phrase and sentences. In the first observation, 
the diphthong sound of [əʊ] and [aʊ] is the most appears in this meeting. 
The teacher read the phrase and sentences as the example to the students, 
and then the students repeat what the teacher said.  The teacher used the 
same activity in the second observation on Monday, February, 12
th
 2018; 
Teacher: ―Oke, Are you ready?‖ 
Students: ―Yes, I am ready!‖ 
Teacher: ‗Repeat after me!‖ 
 
Teacher: ―[/naIs/ /tə/ /mi:t/ /ju:/]‖ 
Students: ―[/naIs/ /tə/ /mi:t/ /ju:/]‖ 
 
Teacher: ―[/‘ʌŋkl/ /mæks/ /sed/ /tə/ /tʃIldrən/]‖ 
Students: ―[/‘ʌŋkl/ /mæks/ /sed/ /tə/ /tʃIldrən/] 
 
Teacher: ―[/haʊ/ /də/ /ju:/ /də/]‖ 
Students: ―[/haʊ/ /də/ /ju:/ /də/]‖ 
 
Teacher: ―[/meI/ /aI/ /steI/ /wIð/ /ju:/ /fə(r)/ /ə/ /deI/ /ɔ:(r)/ /tu:/]‖ 
Students: ―[/meI/ /aI/ /steI/ /wIð/ /ju:/ /fə(r)/ /ə/ /deI/ /ɔ:(r)/ /tu:/]‖ 
 
 (The Observation II on Monday, February 12
th
 2018). 
The same activity can be seen on the third observation on 
Monday, February 19
th
 2018; 
Teacher: ―Are you ready?‖ 
Students: ―Yes Miss.‖ 
Teacher: ―Repeat after me!‖ 
Teacher: ―[/ðə/ /‘tʃIldrən/ /laIk/ /‘ʌŋkl/ /mæks/]‖ 
Students: ―[/ðə/ /‘tʃIldrən/ /laIk/ /‘ʌŋkl/ /mæks/]‖ 
 
Teacher: ―[/hi:/ /ʃəʊs/ /ðəm/ /ə/ /trIk/]‖ 
Students: ―[/hi:/ /ʃəʊs/ /ðəm/ /ə/ /trIk/]‖  
 
(The Observation III on Monday, February 19
th
 2018). 
“Kalau untuk tehnik yang saya pakai itu listening story and repeat  ya 
mbak. Karena kan kalau untuk belajar pronunciation anak-anak 
harus diberikan contoh terlebih dahulu. Seperti metode yang kita 
pakai mbak, kan ada gambarnya mbak dibuku Read Me Program, nah 
guru mendemostrasikan cerita dari gambar yang ada di buku dengan 
pronunciation yang benar, baru kemudian siswa menirukan.”  
(Interview on Wednesday, April 11
th
 2018) 
  The technique that used by Mrs. Desy conformed by Gerald (2004) 
stated about that the drilling is the one of main ways of teaching 
pronunciation which is practiced in classroom. He argued in its most 
simply forms, drilling simply involves the teacher word or structure, and 
getting the class to repeat it. Drilling aims to help students achieve better 
pronunciation of language items, and to help them remember new items. 
Therefore, English language teachers should take advantage of the 
children‘s ability to imitate quite precisely what they hear. 
In the other hand, Scott (1990) stated that in repetition the pupils 
listen to a model provided by the teacher or by other sources (e.g. CD and 
DVD players) and repeat or imitate it. In this activity the teacher roles as a 
model and the students repeat what the teacher says. Based on the 
observation, repetition drill was the main way that used by the teacher to 
teach English pronunciation. The teacher always used the storybook in 
‗read me program‘s meeting. It is lined by Richards and Rodgers (1986: 
58) that one of the procedures in using Drill Technique is use the dialogue 
that is adapted to the students‘ interest. And the young learners more 
interests in a tale.  
In this activity, the teacher practiced the pronunciation of the 
storybook, while the students listening it well. After the teacher practiced 
he text, the students repeated what the teacher said, with the proper 
pronunciation. In the activity of repetition drill, the teacher usually gives 
the students once or twice repetition. It can be seen on the first observation 
until fourth observation. However, the teacher sometimes gives more than 
two repetitions of words that are considered difficult to pronounce by the 
students. 
“Sebelum anak-anak maju pengecekan satu-satu, kita membaca bersama 
sebanyak satu hingga 2 kali. Dengan pronunciation dan intonasi yang 
tepat. Kecuali saat siswa kesusahan dalam mengucapkan kata atau 
kalimat yang diberikan, biasanya guru menambahkan pengulangan 
hingga kata yang diucapkan tepat.” 
(Interview on Wednesday, April 11
th
 2018) 
  After listened what the teacher said and repeated the text, the 
students were asked to come forward in front of the class one by one. In 
this activity, the students were asked to read the text by themselves with 
the proper pronunciation.  
  In this activity, the teacher has full role to provide the direction and 
correction to the students. The teacher will correct the students at that 
moment.  
“Setelah membaca teks bersama sama, siswa diminta untuk maju satu 
persatu untuk pengecekan dan dibaca seperti membaca iqra.” 
(Interview on Wednesday, April 11
th
 2018) 
 In the repetition drill activity, the teacher did not give the 
translation of the words or sentences that was given. It is intended the 
students translate the words independently.  
―Kita justru mengupayakan mengajar tanpa translate. Kalau anak anak 
tidak paham pasti akan mencari di kamus. Tapi kalau kata katanya benar 
benar sulit, anak anak akan bertanya artinya. Sehingga guru bisa 
membantu beberapa kata. Tapi tidak mentranslate semua dalam 
kalimat.”  
(Interview on Wednesday, April 11
th
 2018) 
 Mrs. Desy also gave a game in the teaching learning process. A 
little game that was given by the teacher aimed to make the students more 
interest to the learning process. In this activity, the teacher read the text 
and repeat by the students as usual. The teacher asked the students to make 
five groups in the class. After that, the teacher gave the students some 
words that were written in a paper. There were five words in five papers. 
Those papers were hidden by the teacher around the class. And then the 
students were asked to find where the words were.   After they found the 
paper, they were asked to match the words with the picture in the 
whiteboard. The winner of this game was given a chance to read the text 
first. 
 Used game in the class in teaching learning process made the 
students more interest and enthusiastic. Besides that, the children look 
more concentration in learning process. This activity lines by Brewster 
(2002: 172) that ―games are not only motivating and fun but also can 
provide excellent practice for improving pronunciation, vocabulary, 
grammar and the four languages skill.‖    
 The use of games in this activity is limited to stimulants for 
students to be more concentrated and interested in teaching and learning 
activities. Based on Celce-Murcia there are some games that can improve 
the student pronunciation, such as Bingo, Hangman, and Dominoes. 
  
 
 
 
 
 
 
 
CHAPTER V  
CONCLUSION AND SUGGESTION  
 
This chapter presents the conclusion and suggestion of the study. The 
conclusion can be said as summary of the result of this study and to highlight the 
research finding. The recommendation presents several advices dealing with this 
study especially and teaching English learning generally. 
A. Conclusion 
The conclusion of this research deals with the answers of the 
research problems based on the research findings and discussion in chapter 
IV. In this section, the researcher draws the answer about the research 
problem related on the technique used of teaching English pronunciation at 
the SDII Al-Abidin Surakarta in the Academic Year 2017/2018.  
The teacher used two techniques in teaching English pronunciation 
at SDII Al-Abidin Surakarta, there were the repetition drill and the game. 
Reetition drilling was the main technique that used by the teacher to teach 
pronunciation. While the game was the second technique that used to 
make the students more interest in the class 
B. Suggestion 
Based on the result of the research stated above, the researcher 
draws some suggestions. The researcher hopes that the suggestions will be 
useful, especially for the English teacher, for the students, and for the other 
researchers. They are as follows; 
1) For the English Teacher 
Teaching English is not easy, especially teaching English 
pronunciation for young learners. The teachers need to find out the 
appropriate strategies to teach the students. In the other hand, the 
teacher needs to find out others techniques to minimize the boredom of 
the students. The dominant technique that used in teaching 
pronunciation was drilling technique. The researcher suggest that the 
teacher has to try the others technique. The use of several techniques in 
the classroom can reduce students' boredom and increase their 
enthusiasm.  
 In the other hand, the teacher might be used some games that 
increase the students‘ pronunciation. Some games that can used to 
teach young learners in order to improve their pronunciation are: 
Phonetic Bingo, Hangman, Dominoes, and etc. Thus, students can 
learn enthusiastically and get the pronunciation skills. 
2) For the School 
The school can facilitate the teachers in developing the strategies. 
So that the teachers can improve their strategies includes the technique, 
method, and media that will be implemented to the students. 
3) For the Other Researcher 
In constructing the research, the researcher feels that this research 
is not perfect yet. The researcher hopes that this research can be used 
reference for the other researcher in construction a better research 
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PEDOMAN WAWANCARA 
PEDOMAN WAWANCARA 
Waktu  :   
Tempat :  
Narasumber :  
Interviewee :  
No Pertanyaan Jawaban 
1. Metode apakah yang ibu gunakan 
dalam mengajar pronunciation? 
 
2. Materi apa yang ibu gunakan dalam 
mengajar pronunciation bagi siswa 
ibu? 
 
3. Media apa yang ibu gunakan dalam 
mengajar pronunciation? 
 
4. Bagaimanakah cara ibu untuk 
mengkondisikan kelas saat 
pembelajaran agar pembelajaran 
tersebut menjadi lebih efektif? 
 
5. Bagaimankah cara ibu untuk 
mengevaluasi pembelajaran 
pronunciation? 
 
 
 
 
 
 
 
 
THE RESULT OF INTERVIEW 
Day / date : Wednesday, April 11
th
 2018 
Place  :  Teacher‘s Office 
Informant : Mrs. Kartika Desy, S.Pd 
Researcher : Ferdian Putri R 
No. Questions Answers 
1. Metode apakah yang 
Ibu gunakan dalam 
mengajar 
pronunciation? 
Kalau untuk tehnik yang saya pakai itu listening 
story dan repeat. Karena untuk belajar 
pronunciation anak-anak harus diberikan contoh 
terlebih dahulu. Seperti metode yang kita pakai, 
ada gambar dibuku Read Me Program, 
kemudian guru mendemostrasikan cerita dari 
gambar yang ada di buku dengan pronunciation 
yang benar, baru kemudian siswa menirukan. 
 
Guru memberikan contoh sekali, tapi dengan 
langsung reading. Kemudian siwa menirukan 
apa yang diucapkan oleh guru. Kemudian siswa 
secara mandiri membetulkan pronunciationnya 
sesuai dengan apa yang telah dicontohkan oleh 
guru. 
2. Materi apa yang Ibu 
gunakan dalam 
mengajar pronunciation 
bagi siswa ibu? 
Dalam mengajar pronunciation di read me 
program, kita pakai  buku cerita. Itu terbitan dari 
Oxford University. Jumlahnya ada lima buku 
untuk satu tahun. Untuk bukunya tiap anak 
pegang satu. Jadi, saat read me program mereka 
bisa menyimak dengan bukunya masing masing. 
 
Buku yang dipakai memang sebenarnya 
kbijakan dari sekolah, untuk buku yang kami 
pakai di read me program ini, kami rasa sudah 
sesuai dengan kebutuhan siswa. Untuk isi 
ceritanya cocok dengan usia mereka, kosa 
katanya pun sesuai. Selain itu mbak, jadi kan 
dalam satu tahun ada lima buku read me 
program kan, nah dimasing masing buku itu ada 
levelnya sendiri sendiri, bertahap gitu mbak. 
Selain itu, di awal ceruta, siswa dikenalkan 
dengan beberapa kosa kata baru dengan 
pengucapan yang sama serta perbedaanya 
dengan kata yang lain 
3.  Media apa yang Ibu 
gunakan dalam 
mengajar 
pronunciation? 
Kalau media kita biasa menggunakn microphone 
dan speaker. Kadang juga pakai picture, tapi 
kalau picture biasanya dipakai kalau gurunya 
pakai game. Kalau enggak, nggak pakai picture. 
 
Soalnya  kalau nggak pakai microphone sama 
speaker itu siswa bakal susah konsentrasinya. 
Anak anak itu pasti bakal gaduh kalau suaranya 
nggak kedemgeran, nggak keras. 
4. Bagaimanakah cara Ibu Sebisa mungkin kita dekat dengan anak-anak 
untuk mengkondisikan 
kelas saat pembelajaran 
agar pembelajaran 
tersebut menjadi lebih 
efektif? 
dan kalau udah bosan saya biasanya ngasih joke 
joke ringan gitu 
 
Biasanya saya ngasih tugas. Kan waktu itu, pas 
temennya maju, yang lainnya kan sebenarnya 
hanya menunggu, nah disitu saya memberikan 
tugas, supaya siswa tetap terkondisikan, nggak 
rame. Karena kalau cuman nunggu, siswa pasti 
gaduh mbak. Akan mengganggu temennya yang 
sedang didepan, yang lagi pronunciation. 
Soalnya kan kalo pronunciation itu butuh 
konsentrasi yang tinggi. Jadi nanti nggak focus 
kalo ada temennya yang lari-larian. Meskipun 
pakai microphone tapi pasti gak kedengeran 
5. Bagaimankah cara ibu 
untuk mengevaluasi 
pembelajaran 
pronunciation? 
Untuk penilaian pronunciation di read me 
program, saya lakukan setiap kali pertemuan 
mbak. Jadi saat siswa maju itu, siswa baca untuk 
pronounce, kemuadian saya mengambil nilai 
mereka. Setelah membaca teks bersama sama, 
siswa diminta untuk maju satu persatu untuk 
pengecekan dan dibaca seperti membaca iqra. 
Jadi saya menghitung berapa kata yang salah 
yang diucapkan oleh siswa. 
Selain itu, guru juga langsung membetulkan jika 
ada pronunciation dari siwa yang salah.  
6. Untuk pengulanagan 
yang diberikan, 
biasanya guru 
memberikan contoh 
berapa kali?  
Sebelum anak-anak maju pengecekan satu-satu, 
kita membaca bersama sebanyak satu hingga 2 
kali. Dengan pronunciation dan intonasi yang 
tepat. Kecuali saat siswa kesusahan dalam 
mengucapkan kata atau kalimat yang diberikan, 
biasanya guru menambahkan pengulangan 
hingga kata yang diucapkan tepat. 
 
7.  Jadi yang dipakai 
adalah listening story  
terus ditirukan oleh 
siswa? 
Setelah peberian contoh itu tadi kan, kita bareng 
bareng baca buku. Nah setelah itu siswa pasti 
diminta maju kedepan untuk baca bukunya 
secara mandiri, entah itu secara individu atau 
kelompok. Nah disitu tujuannya biar siswa itu 
bisa benar benar membaca dengan pronunciation 
yang tepat. Missal secara menyeluruh, guru akan 
sulit untuk melihat mana yang salah dan benar.  
Kalau untuk menarik siswa biasanya saya pakai 
kelompok, kadang juga pakai game, agar mereka 
tidak bosan. 
8. Saat observasi, saya 
lihat ditengah tengah 
Ibu memberikan contoh 
kalo kaya gini tu 
Kalau phonetic Symbol saya ngajarinnya nggak 
sampai penuh. Jadi seumpanya itu kenapa kok 
chance, itu bacanya ‗ceh‘, nah seperti itu saya 
kasih tau simbolnya yang seperti itu. terus 
bacanya begini. Pakai 
Phonetic Symbol waktu 
itu. nah sebelumnya 
para siswa apakah 
memang sudah 
diajarkan phonetic 
symbol? 
kenapa banana itu ada aprostof [‗] nya itu saya 
kasih tahu kalalau itu intonasinya ke atas. Tapi 
saya ngasih tahunya itu setelah saya ngasih 
contoh. Jjadi siswa dengetin saya dulu, imitasi 
dulu setelah itu baru saya kasih tahu. Tapi 
biasanya sebelum saya kasih tahu, anak anak itu 
sudah Tanya duluan, Miss kenapa ini bacanya 
begini Miss, padahal kan tulisannya begini. Nah, 
kalau seperti itu baru saya menerangkan pakai 
phonetic symbolnya. 
9. Untuk komunikasi 
dikelas bagaimana 
miss? Antara siswa dan 
guru? Apakah selalu 
menggunakan bahasa 
inggris? 
Iya, insyaallah. Selalu pakai bahasa inggris. 
Seperti yang mbak llihat sendiri waktu dikelas 
itu. kita selalu membiasakan komunikasi dengan 
bahasa inggris. Tujuannya supaya siswa itu 
terbiasa dan  ancer menggunakan bahasa inggris 
di kesehariannya. 
10. Bagaimanakah untuk 
pemberian tugas, dan 
penataan tempat duduk 
dikelas? 
Iya, jadi untuk tempat duduk siswa saya ubah 
tiap satu minggu sekali. Jadi setiap hari Sabtu itu 
saya ubah samapi hari sabtu depannya saya 
ubah. Jadi untuk setiap minggu itu saya sama 
anak anaka itu komitmenya duduknya harus 
berbeda, temannya berbeda, biar kalau 
belajarkan kan temannya berbeda biar sama 
sama tahu. 
 
Kalu untuk pemberian tugas dan 
pengelompokkan tergantung mbak, kalau saya 
rasa materinya itu cukup susah, saya ambil 
ketuanya itu yang saya kira lebih paham, 
selebihnya saya longgarkan.tapi kalau saya rasa 
materinya itu semuanya paham, saya minta anak 
anak untuk membuat kelompok sendiri. 
 
THE PHONETIC TRANSCRIPTION OF  
TEACHING PRONUNCIATION 
 
1. First Observation 
Words/ Phrase/ 
Sentences 
Teacher Students 
Uncle [/‗ʌŋkl/] [/‗ʌŋkl/] 
Down [/daʊn/] [/daʊn/] 
Coin [/kɔIn/] [/kɔIn/] 
Out [/aʊt/] [/aʊt/] 
Cloud [/klaʊd/] [/klaʊd/] 
Noise [/nɔIz/] [/nɔIz/] 
Toe [/təʊ/] [/təʊ/] 
Go [/gəʊ/] [/gəʊ/] 
There was a noise 
outside the house 
[/ðeə(r)/ /wəz/ /ə/ /nɔIz/ 
/əʊt‘saId/ /ðe/ /haʊs/] 
[/ðeə(r)/ /wəz/ /ə/ /nɔIz/ 
/əʊt‘saId/ /ðe/ /haʊs/] 
An old car [/ən/ /əʊld/ /ka:(r)/] [/ən/ /əʊld/ /ka:(r)/] 
Stopped with a bang [/stɒp/ /wið/ /ə/ /bæŋ/] [/stɒp/ /wið/ /ə/ /bæŋ/] 
And a big cloud of 
smoke 
[/ənd/ /ə/ /bIg/ /kləʊd/ 
/əv/ /sməʊk/] 
[/ənd/ /ə/ /bIg/ /kləʊd/ 
/əv/ /sməʊk/] 
Bang [/bæŋ/] [/bæŋ/] 
An odd looking man got 
out 
[/ən/ /ɒd/ /lʊkIŋ/ /mæn/ 
/gɒt/ /aʊt/] 
[/ən/ /ɒd/ /lʊkIŋ/ /mæn/ 
/gɒt/ /aʊt/] 
He had long [/hi:/ /həd/ /lɒŋ/] [/hi:/ /həd/ /lɒŋ/] 
White hair [/waIt/ /heə(r)/] [/waIt/ /heə(r)/] 
A flowing blue cloak [/ə/ /flaʊIŋ/ /blu:/ 
/kləʊk/] 
[/ə/ /flaʊIŋ/ /blu:/ 
/kləʊk/] 
And a big, green hat [/ənd/ /ə/ /bIg/ /gri:n/ 
/hæt/] 
[/ənd/ /ə/ /bIg/ /gri:n/ 
/hæt/] 
The man took out a huge 
case from the back of the 
car 
[/ðə/ /mæn/ /tʊk/ /aʊt/ /ə/ 
/hju:dʒ/ /keIs/ /frəm/ /ðə/ 
/bæk/ /əv/ /ðə//ka:(r)/] 
[/ðə/ /mæn/ /tʊk/ /aʊt/ /ə/ 
/hju:dʒ/ /keIs/ /frəm/ /ðə/ 
/bæk/ /əv/ /ðə//ka:(r)/] 
Who is he?  [/hu:/ /iz/ /hi:/ ] [/hu:/ /iz/ /hi:/ ] 
He is my uncle Max, 
said Dad 
[/hi:/ /iz/ /maI/ /‘ʌŋkl/ 
/mæks/ /sed/ /dæd/] 
[/hi:/ /iz/ /maI/ /‘ʌŋkl/ 
/mæks/ /sed/ /dæd/] 
I had not seen him since 
I was a little boy 
[/aI/ /həd/ /nɒt/ /si:n/ 
/hIm/ /sIns/ /aI/ /wəz/ /ə/ 
/lItl/ /bɔI/] 
[/aI/ /həd/ /nɒt/ /si:n/ 
/hIm/ /sIns/ /aI/ /wəz/ /ə/ 
/lItl/ /bɔI/] 
I have been in Peru, and 
all over the place, said 
Uncle Max 
[/aI/ /əv/ /bi:n/ /In/ 
/pə‘ru:/ /ənd/ /ɔ:l/ 
/‘əʊvə(r)/ /ðə/ /pleIs/ , 
/sed/ /‘ʌŋkl/ /mæks/] 
[/aI/ /əv/ /bi:n/ /In/ 
/pə‘ru:/ /ənd/ /ɔ:l/ 
/‘əʊvə(r)/ /ðə/ /pleIs/ , 
/sed/ /‘ʌŋkl/ /mæks/] 
But now I‘m back [/bət/ /naʊ/ /aIm/ /bæk/] [/bət/ /naʊ/ /aIm/ /bæk/] 
   
 
 
 
 
 
2. Second Observation 
Words/ Phrase/ 
Sentences 
Teacher Students 
Nice to meet you [/naIs/ /tə/ /mi:t/ /ju:/] [/naIs/ /tə/ /mi:t/ /ju:/] 
Uncle Max said to 
Children 
[/‘ʌŋkl/ /mæks/ /sed/ /tə/ 
/tʃIldrən/] 
[/‘ʌŋkl/ /mæks/ /sed/ /tə/ 
/tʃIldrən/] 
How do you do? [/haʊ/ /də/ /ju:/ /də/] [/haʊ/ /də/ /ju:/ /də/] 
May I stay with you for a 
day or two? 
[/meI/ /aI/ /steI/ /wIð/ 
/ju:/ /fə(r)/ /ə/ /deI/ /ɔ:(r)/ 
/tu:/] 
[/meI/ /aI/ /steI/ /wIð/ 
/ju:/ /fə(r)/ /ə/ /deI/ /ɔ:(r)/ 
/tu:/] 
Went on Uncle Max [/went/ /ɒn/ /‘ʌŋkl/ 
/mæks/] 
[/went/ /ɒn/ /‘ʌŋkl/ 
/mæks/] 
I won‘t be a nuisance [/aI/ /waʊnt/ /bi:/ /ə/ 
/nju:sns/] 
[/aI/ /waʊnt/ /bi:/ /ə/ 
/nju:sns/] 
Uncle Max has lots of 
cases, said Dad 
[/‘ʌŋkl/ /mæks/ /həz/ /ə/ 
/lɒts/ /əv/ /keIs/ /səd/ 
/dæd/] 
[/‘ʌŋkl/ /mæks/ /həz/ /ə/ 
/lɒts/ /əv/ /keIs/ /səd/ 
/dæd/] 
It may rain, so we need 
to get them inside 
[/It/ /meI/ /reIn/, /səʊ/ 
/wi:/ /ni:d/ /tə/ /get/ 
/ðem/ /InsIde/] 
[/It/ /meI/ /reIn/, /səʊ/ 
/wi:/ /ni:d/ /tə/ /get/ /ðem/ 
/InsIde/] 
Uncle Max had a Parrot 
called Sue 
[/‘ʌŋkl/ /mæks/ /həd/ /ə/ 
/pærət/ /kɔ:l/ /su:/] 
[/‘ʌŋkl/ /mæks/ /həd/ /ə/ 
/pærət/ /kɔ:l/ /su:/] 
She‘s quite shy, said 
Uncle Max 
[/ʃi:‘z/ /kwaIt/ /ʃaI/ , 
/sed/ /‘ʌŋkl/ /mæks/] 
[/ʃi:‘z/ /kwaIt/ /ʃaI/ , /sed/ 
/‘ʌŋkl/ /mæks/] 
And she‘s quite rude [/ənd/ /ʃi:‘z/ / kwaIt/ 
/ru:d/] 
[/ənd/ /ʃi:‘z/ / kwaIt/ 
/ru:d/] 
 
3. Third Observation 
Words/ Phrase/ 
Sentences 
Teacher Students 
The Children like Uncle 
Max 
[/ðə/ /‘tʃIldrən/ /laIk/ 
/‘ʌŋkl/ /mæks/] 
[/ðə/ /‘tʃIldrən/ /laIk/ 
/‘ʌŋkl/ /mæks/] 
He shows them a trick [/hi:/ /ʃəʊs/ /ðəm/ /ə/ 
/trIk/] 
[/hi:/ /ʃəʊs/ /ðəm/ /ə/ 
/trIk/] 
He made a coin vanish [/hi:/ /meId/ /ə/ /kɔIn/ 
/vænIʃ/] 
[/hi:/ /meId/ /ə/ /kɔIn/ 
/vænIʃ/] 
Look on your pocket, 
said Uncle Max 
[/lʊk/ /ɒn/ /jɔ:(r)/ /pɒkIt/ 
, /səd/ /‘ʌŋkl/ /mæks/] 
[/lʊk/ /ɒn/ /jɔ:(r)/ /pɒkIt/ 
, /səd/ /‘ʌŋkl/ /mæks/] 
See! Kevin has it! [/si:/ /kəvIn/ /həz/ /It/] [/si:/ /kəvIn/ /həz/ /It/] 
Mum liked Uncle Max, 
too. 
[/mʌm/ /laIk/ /‘ʌŋkl/ 
/mæks/ /tu:/] 
[/mʌm/ /laIk/ /‘ʌŋkl/ 
/mæks/ /tu:/] 
He made a big pot of 
stew for dinner. 
[/hi:/ /meId/ /ə/ /bIg/ 
/pɒt/ /əv/ /stju:/ /fə(r)/ / 
dInə(r)/] 
[/hi:/ /meId/ /ə/ /bIg/ 
/pɒt/ /əv/ /stju:/ /fə(r)/ / 
dInə(r)/] 
 
4. Fourth Observation 
Words/ Phrase/ 
Sentences 
Teacher Students 
Uncle Max had a tale to 
tell 
[/‘ʌŋkl/ /mæks/ /həd/ /ə/ 
/teIl/ /tə/ /tel/] 
[/‘ʌŋkl/ /mæks/ /həd/ /ə/ 
/teIl/ /tə/ /tel/] 
Sit down, and I will tell 
you about my escape 
from a snake 
[/sIt/ /daʊn/ /ənd/ /aI/ 
/wIl/ /tel/ /ju:/ /ə‘baʊt/ 
/maI/ /I‘skeIp/ /frəm/ /ə/ 
/sneIk/] 
[/sIt/ /daʊn/ /ənd/ /aI/ 
/wIl/ /tel/ /ju:/ /ə‘baʊt/ 
/maI/ /I‘skeIp/ /frəm/ /ə/ 
/sneIk/] 
I was in Peru when a 
giant snack slit out of 
tree 
[/aI/ /wəz/ /In/ /pə‘ru:/ 
/wen/ /ə/ / dʒaIənt/ 
/sneIk/ /slIt/ /aʊt/ /əv/ 
/tri:/] 
[/aI/ /wəz/ /In/ /pə‘ru:/ 
/wen/ /ə/ / dʒaIənt/ 
/sneIk/ /slIt/ /aʊt/ /əv/ 
/tri:/] 
Its coils wound round [/Itz/ /kɔIl/ /waʊnd/ [/Itz/ /kɔIl/ /waʊnd/ 
me. Said Uncle Max /raʊnd/ /mi:/ /sed/ /‘ʌŋkl/ 
/mæks/] 
/raʊnd/ /mi:/ /sed/ 
/‘ʌŋkl/ /mæks/] 
But I knew the song of 
the snake 
[/bət/ /aI/ /nju:/ /ðe/ /sɒŋ/ 
/əv/ /ðe/ /sneIk/] 
[/bət/ /aI/ /nju:/ /ðe/ /sɒŋ/ 
/əv/ /ðe/ /sneIk/] 
So I sang to it in a deep  
voice 
[/saʊ/ /aI/ /sæŋ/ / tə/ /It/ 
/In/ /ə/ /di:p/ /vɔIʃ/] 
[/saʊ/ /aI/ /sæŋ/ / tə/ /It/ 
/In/ /ə/ /di:p/ /vɔIʃ/] 
The snake coils 
unwound 
[/ðe/ /sneIk/ /kɔIl/ 
/ʌn‘waʊnd/] 
[/ðe//sneIk/ /kɔIl/ 
/ʌn‘waʊnd/] 
Then it lay on the 
ground and went to sleep 
[/ðen/ /It/ /leI/ /ɒn/ /ðe/ 
/graʊnd/ / ənd/ /wen/ /tə/ 
/sli:p/] 
[/ðen/ /It/ /leI/ /ɒn/ /ðe/ 
/graʊnd/ / ənd/ /wen/ /tə/ 
/sli:p/] 
 
 
 
 
 
 
